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Abstract:-  This Study Aimsto Design An ESP Syllabus For Information Technologycollege At Saudi Arabia.A 

Questionnaire And Interview Were Used For Data Collection.It Was Found That Students Highly Appreciated 

Courses Of English That Related To Their Study: They Need To Study All The Four Skills Of Language In 

Relation To IT .Based On These Needs, It Is Recommended That A Suitableit Syllabus For Students Should Be 

Designed Tomeet Their Needs.  
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I. INTRODUCTION: 

 Information Technology And Computer Science (IT) In Technological Collegesplay An Essential Role 

In Today Business World. One Charge Of The Department,Concerned With ESP Programs For Students Of Itis 

To Develop English Language Proficiency Of The Students To Enable Them To Secure Appropriate Level Of 

Academic Attainment And Also Prepare Them For Future Professional Development .The Demands For ESP 

Are To Help Students In Enriching Their Linguistic Competences Mainly In Communication And Improve 

Their Performance, As Well. English Is Regarded The Key Language In This Field.  Since IT Is Global 

Manufactory, It Demandsan International Language To Flourish.  Unarguably, English Language Has Been 

Established An International Leading Stance, Compared To Other Languages In The World. The Proposed 

Syllabus, Which Is One Of The Main Objectives Of This Paper, Is Expected To Satisfy, To The At Most 

Desired Level, The Needs Of IT Students.This Paper Is Genuine Response To The Call For A Specialized 

Course For Students Of IT Colleges. People Working In This Field : Employees, Students Or Worker – Need To 

Acquire Vocabulary, Expressions And Sound Know How Of Conversations Required For Doing Their Job 

Professionally. In Connection To This, The Paper Aims At Identifying The Language Needs, Wants And Lacks 

Of The Students IT In KSA..  Moreover, The Paper Aims At Fitting The Intended Syllabus Within The Overall 

Strategy Of Itcollege And Explore The Ways In Which Syllabus Can Bedesigned According To The Most 

Fashionable Trends In This Field. 

 

II. CURRICULUM / SYLLABUS DISTINCTION: 
 Etymologically Syllabus Means A "Label" Or "Table Of Contents". The American Heritage Dictionary 

Defines Syllabus As Outline Of A Course Of Study. However The Term "Syllabus",   "Syllabus Design", 

"Curriculum" And "Course" Have Given Rise To Confusion In Terms Of Their Definitions And Use. To Begin 

With, It Seems Of Great Importance To Define The Term Syllabus In Order To Have A Better Understanding 

Of What It Actually Means And To Which Aspects And Dimensions Of ELT It Is Related. Of Course, It Should 

Be Noted That There Are Many Challenges To Properly Defining And Elaborating On The Concept "Syllabus". 

For Example, In Recent Years The Focus Of Syllabuses Has Shifted Away From Structure To Situations, 

Function And Notions To Topics And Tasks. That Is Why As Nunan(1988a: 52) Highlights; With The 

Development Of The Latter Obviously "The Traditional Distinction Between Syllabus Design And 

Methodology Has Become Blurred ". Accordingly, Though It Is A Littledifficult On Initial Appearance To 

Describe Syllabus. It Seems Possible To Make An Attempt To Define Syllabus At Least In An Understandable 

Way. In Wilkins, (1981)Words Syllabuses Are Defined As" Specification Ofcontent Of Language Teaching 

Which Have Been Submitted To Some Degree Of Structuring Or Ordering With Aim Of Making Teaching And 

Learning More Effective Process". A Syllabus Can Also Be Seen As "A Plan Of What Is To Be A Achieved 

Through Our Teaching And Our Students Learning" " Breen, 1984 ". While Its Function Is "To Specify What Is 

To Be Taught And In What Order"   Prabhu, (1984), Hutchinson And Waters (1987:80) Define Syllabus At Its 

Simplest Level "A Statement Of What Is To Be Learnt" They Further Add That "… It Reflects Of Language 

And Linguistic Performance". Yalden (1987:87) Also Refers To Syllabus As "Summary Of The Content To 

Which Learners Will Be Exposed.The Concept Of "Curriculum" Has Been Important In Second Language 

Programmers Throughout The History Of EFL/ESL, Though "Curriculum Though" As A Field Of Educational 

Studies Is Fairly New". (Stern:1983:434).It Is Not Surprising Therefore, That As With Other Generally 
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Accepted And Widely Used Terms (E-G Autonomy, Communicative) There Is Little General Agreement On 

Actual Form And Function, Though Interpretation Does Fall Into Two Main Terms.In The First Of These, Term 

"Curriculum" Refers To The Statement Of The Programme Of The Studies Of An Educational System. 

Stehouse(1975) Describe A Curriculum As An Attempt To Communicate The Essential Properties And Features 

Of An Educational Proposal In Such A Form That It Is Open To Critical Scrutiny And Capable Of Effective 

Translation Into Practice. In The Second And More Recent Meaning "Curriculum" Includes All That Is 

Required In The Teaching-Learning Process, Including Materials, Equipment, Examinations And Teachers 

Training Programme. In This View The Curriculum Is Concerned With What Can And Should Be Taught To 

Whom, How, And When. Nunan Adds To His Curriculum "Elements Designated By The Term Syllabus A 

Long With Consideration Of Methodology And Evaluation ". 

Nunan(1988:14) And White Et Al (1988: 186) See Curriculum As "… Concerned With Objectives And 

Methods As Well As Content". 

 

Syllabus Design: 

There Can Be At Least Eight Major Questions Confronting Syllabus Designers And Which Therefore 

Particularly Appropriate To This Study: 

1- How To Represent Language Knowledge As A Complex Of Competences (Linguistic, Socio-Linguistic 

Discoursed, Pragmatic Etc. ). 

2- How To Represent Language Knowledge As The Underlying Capacity To Apply, Adapt And Refine Rules 

And Conventions During Language Learning And Use. 

3- How To Represent Language Capability As The Ability To Interpret And Express Meaning And Negotiate 

With And Through Spoken And Written Text. 

4- How To Represent Such Knowledge And Capabilities In Ways Which Are Amenable To The Professions 

Development Of The Practice Of Teaching. 

5- How Can Syllabus Planning Interact With Methodology In A Mutually Beneficial Way During A Period Of 

Innovation? 

6- How Can The Syllabus Harmonies In An Unconstraining But Facilitative Way With Internal Process Of 

Language Acquisition, The Strategic Behavior Of Learners, And With The Personal-Syllabus Creation Of 

Different Learners? 

7- How Can The Syllabus Harmonies In A Less Constraining But Facilitative Way With Relatively 

Unpredictable And Necessarily Diverse Teaching-Learning Processes Which Will Transform The Syllabus 

Into Action. 

8- If The Designer's Plan Of Content Is Consistently Subordinated Within The More Salient Teaching / Learning 

Experience Of The Classroom, How Might The Designer Nevertheless Exploit The Organizing Principles Of 

A Syllabus So That The Accessibility Of New Knowledge And Alternative Ways Of Developing Language 

Capability Is Maximized For Both The Teacher And Learners? In Other Words, How Might The Focusing, 

Selection, Subdivision, And Sequencing Of Content Become Explicit Elements Within The Classroom 

Experience? 

 

The Questions Of The Students Included Three Categories  

a) Academic Situation  

b) Occupational Situation  

c) Social/Domestic Situations  

Within These Categories, There Were Numerous Smaller Subcategories (Theme) That Describe The Kind Of 

Activities To Be Carried Out. Then, These Theme Subcategories Were Further Divided Into Individual Tasks. 

The Actual Questions For The Questionnaires Were Made By Using Description Of The Themes And Adding 

Tasks As Examples. 

 

Syllabuses-Versus-Courses: 
 Similar Conflicting Views Have Been Postulated To Distinguish Between The Concepts Of 

‗Syllabuses‘ And ‗Courses‘. Courses And Syllabuses Are Generally Perceived To Be Two Different Things, 

Partly It Must Be Admitted Simply By Customary Collocation, Given That The Two Terms Are Not Always 

Used Indistinguishably. But A ‗Course‘ Might Be Taken To Mean A Real Series Of Lessons, While A 

‗Syllabus‘ Can Be Taken To Be Something Rather More Abstract, With A Fewer Details Of The Blow By Blow 

Conduct Of Individual Lessons. Thus Any Two Educational Practitioners Might Quite Properly Write Rather 

Different Courses, With Different Materials, But Based On The Same Syllabus. This Happens A Lot In 

Publishing, For Example, When Communication Became Popular As A Basis For Course Design, Each Major 

ELT Publisher Published A Course Based On What Became Known As A ―Communicative Syllabus‖ ;Often 

Using The Council Of Europe Staged Language Taxonornies As A Basis E.G. Van EK,J 1975. Graves Takes 
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White‘s (1988) Definition: ―A Syllabus Will Be Defined Narrowly As The Specification And Ordering Of 

Content Of A Course Or Courses‖. (Graves: 1996: 3). In Simple Words, A Language Teaching Syllabus 

Involves The Combination Of Subject Matter (What To Teach) And Linguistic Matter (How To Teach). It 

Actually Performs As A Guide For Both Teacher And Learner By Providing Some Goals To Be Accomplished. 

Syllabus, In Fact, Deals With Linguistic Theory And Theories   Of Language Learning And How They Are 

Utilized In The Classroom. A Universal Definition For ―Syllabus‖ Therefore Seems Impractical, Since Different 

Educational Theories And Approaches Differ On Syllabus Goals And Functions. What Can Be Said ‗Is That 

Syllabi Tend To Be Representations, Reflecting The Originator‘s Ideas-About-Language-Learning:  

Every Syllabus Is A Particular Representation Of Knowledge And Capabilities. And This Representation Will 

Be Shaped By The Designer Views Concerning The Nature Of Language, How The Language May Be Most 

Appropriately Taught Or Presented To Learners, And How The Language May Be Productively ‗Worked Upon 

DuringLearning (Breen, 1987a: 83)H. Environmental Situation: Information About The Environment In Which 

The Course Will-Berun-Means-Analysis.  

 

English-For-Specific-Purposes-(ESP):  

The-Origins-Of-ESP:  

Certainly, A Great Deal About The Origins Of ESP Could Be Written Notably,  

There Are Thieve Reasons Common To The Emergence Of ESP The Demands Of A  

Brave New World, A Revolution In Linguistics, And Focus On The Learner  

(Hutchinson-&-Eaters:-1987). 1-Lutchinson And Waters (1987) Note That Two Key Historical Periods 

Breathed Liiè Into ESP. First, The End Of The Second World War Brought With It An H Age Of Enormous 

And Unprecedented Expansion In Scientific, Technical And Economic Activity On An International Scale For 

Various Reasons, Most Notably The Economic Power Of The United States In The Post-War World, The Role 

[Of International Language] Fell To English‘ (P. 6). Second, The Oil Crisis Of The Early 1 970s Resulted In 

Western Money And Knowledge Flowing Into The Oil-Rich Counties The Language Of This Know Ledge 

Became English The General Effect Of All This Development Was To Exei Pressure On The Language 

Teaching Profession To Deliver The Required Goods. Whereas English Had Previously Decided Its Own 

Destiny, It Now Became Subject To The Wishes, Needs And Demands Of People Other Than Language 

Teachers (1-Lutchinson & Waters: 1987: 7).  

The Second Key Reason Cited As Having A Tremendous Impact On The  

Emergence Of ESP Was A Revolution In Linguistics. Whereas Traditional Linguists Set Out To Describe The 

Features Of Language, Revolutionary Pioneers  

In Linguistics Began To Focus On The Ways In Which Language Is Used In Real  

Communication. Hutchinson And Waters (1987) Point Out That One Significant Discovery Was, In The Ways 

That Spoken And Written English Vary. In Other Words, Given The Particular Context In Which English Is 

Used, The Variant Of English Will Change. This Idea Was Taken One Step Farther. If Language In Different 

Situations Varies, Then Tailoring Language Instruction To Meet The Needs Of Learners In Specific Contexts Is 

Also Possible. Hence, In The Late 1 960s And The Early 1 970s There Were Many Attempts To Describe 

English For Science And Technology (EST). Hutchinson And Waters (1987) Identify Ewer And Laborer, 

Swales, Selinker And Trimble As A Few Of The Prominent-Descriptive-EST-Pioneers.  

The Final Reason Hutchinson And Waters (1987) Cite As Having Influenced The Emergence Of ESP Has Less 

To Do With Linguistics And Everything To Do Psychology. Rather Than Simply Focus On The Method Of 

Language Delivery, More Attention Was Given To The Ways In Which Learners Acquire Language And The 

Differences In The Ways Language Is Acquired. Learners Were Seen To Employ Different Learning Strategies, 

Use Different Skills, Enter With Different Learning Schemata, And Be Motivated By Different Needs And 

Interests. Therefore, Focus On The Learners1 Needs Became Equally Paramount As The Methods Employed To 

Disseminate Linguistic Knowledge. Designing Specific Courses To Better Meet These Individual Needs Was A 

Natural Extension Of This Thinking. To This Day, The Catchword In ESL Circles Is Learner-Centered Or 

Learning-Centered.  

 

Needs-Analysis(NA)  

An-Introduction-To-Needs-Analysis 
According To Noonan (L981) Curriculum Differs From A Syllabus In That The Former Is ―Concerned With 

Making General Statements‖ Whereas The Latter Is ‗More Localized And Based On Accounts And Records Of 

What Actually Happens At The Classroom Level As Teachers And Learners Apply A Given Cuicu1ui To Their 

OW Situation ―In Creating A Syllabus,-However-The-Problems-Remain-Of  

(1) Defining The Local Situation (2) Collecting The Accounts And Records And (3) Analyzing The Records 

With Respect To The Learning Situation  

One Recently Oft-Used Technique Which Can Aid In Solving These Problems Is Needs Analysis. Needs 
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Analysis Is ―Conceyj2ed With Indenting General And Specific Language Needs That Can Be Addressed In 

Developing Goals, Objectives And Content In A Language Program‖ (Chards & Rodgers 1986. 156). Although 

It Was Originally Designed For Areas Other Than English Education The So-Called ―Communicative Needs 

Analysis‖ Found A Happy Niche For Application In ESL This Is Due To Trends Towards Teaching 

Nontraditional English Such As English For Special Purposes (ESP). 

Exactly How Should A Needs Analysis Be Undertaken? Three Important Factors In Performing Needs Analyses 

AreIdentifiedHereByLong(2005)AsFollows  

 

*Sources 
 Major Sources For Needs Analyses Are A) Previous Needs Analyses, Which Can Provide Working 

Examples As Well As Valuable Insight In To Needs Of Students In Similar Programs And With Similar 

Experiences. B) Students Themselves (With The Caveat That Students Are Usually Preexperenced; That Is, 

They Do Not Know What They Will Need To Know), C) Applied Linguists (Good Sources For Language 

Requirements) And D) Domain Experts, Often Referred To As ―Insiders‘ This May Include Business People As 

Well As ―Returnees‖, Or Students Who Have Previous Experience In Dealing With The Target Situation.  

 

*Triangulation: 
  Crops-Checking Of Data Provided By At Least Three Of The Above Sources Is Important, And-Adds-

To-The-Validity‘-Of-The-Needs-Analysis.*Multiple-Methods: A Single Method Of Gathering Information May 

Not Provide A Complete Picture: Unstructured Interviews Used To Supplement Questionnaires, For Example, 

MayAddEssential-Insights.  

 

Definitions-And-Historical-Background: 
 Why Needs Analysis (NA) Should Be Conducted Can Best Be Answered By Simply Stating What 

Needs Analysis Is. Berwick (1989:52) Suggests A Basic Definition Of Need: ―Gap Or Measurable Discrepancy 

Between A Current State Of Affairs And A Desired True State.‖ Needs Analysis Procedure In The Field Of 

Language Teaching Was First Used B Michael West In A Survey Report Published In 1926 (White, 1988). In 

The Following Decades, However, Little If Any Attention Was Given To Needs Analysis. This Can Be 

Explained By The Influence That The Traditional Structural View Of The Language Continued To Exert On 

The Field Of English Language Teaching (ELT), Which Resulted In The Belief That The Goal Of Second And 

Foreign Language Learning Was The Mastery Of These Structurally Related Elements Of Language, I.E. 

Phonological Units, Grammatical Units, Grammatical Operations And Lexical Items (Richards And Rodgers, 

1986: 17).  

The Term ―Need Analysis‖ Re-Emerged During The 1970s As A Result Of  

Intensive Studies Conducted By The Council Of Europe Team. The Team Was Responsible For Developing A 

New Approach Towards Teaching The Major  

European Languages To European Adults. Research And Studies Conducted By The Council Of Europe Team 

Resulted In The Emergence Of The Communicative Approach To Language Learning Which Replaced The 

Situational Approach Dominant In Language Teaching And Learning At That Time. The Council Of Europe 

Team Felt That Successful Language Learning Resulted Not From Mastering Linguistic Elements, But From 

Determining Exactly What The Learner Needed To Do With The Target Language. One Of The Terms, Which 

The Team Came Up With, Was The ―Common Core‖. The Common Core Suggests That Language Learners 

Share Certain Interests Despite Their Different Goals In Learning Foreign Languages. ―The Team Recognized 

That There Will Be Areas Of Interest Common To All Students, Whatever Their Particular Situation And 

Specialization‖.(Johnson:1982:42) The Common Core‘ Provides A Basis People Can Rely On In Conducting 

Needs Analysis In The General English Classroom. It Is Argued That It Is Not Possible To Specify The Needs 

Of General English Learners Especially At The School Level.So,Needs Analysis Has Been Neglected In The 

General English Classroom And Emphasized In ESP As Hutchinson And Waters (1987) Suggested.  

 

Necessities,-Needs-And-Lacks-: 
 In Recent Years, There Has Been A Healthy Trend In Course Design With The Focus Shifting From 

Teacher-Centered To Learner-Centered Activities And In This Connection, A Lot Of Credibility Is Being Given 

To Need Based Courses In ESL Programme. Needs Analysis Is A Device To Know The Learners‘ Necessities, 

Needs, And Lacks In Order To Develop Courses That Have A Reasonable Content For Exploitation In The 

Classroom. Needs Analysis Is Therefore A Process For Identifying And Defining Valid Curriculum And 

Instructional And Management Objectives In Order To Facilitate Learning In An Environflleflt That Is Closely 

Related To The Real Life Situations Of The Student. It Brings Into Sharp Focus The Settings And Roles That 

The Learner Is Likely To Face After He Finishes His Formal Education. Actually, The Switch Of Attention 

Towards Communicati01 Highlighted The Role Of The Learner And His Needs In Modern Educational 
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Systems. Language Plays A Role In A Broader Theo Of Communication. In Fact, The Contributions Of Hymes, 

Labov, Halliday And Hasan, And Widdowson Are Considered The Basis Of Enhancing The ―Communicative 

Syllabus Design‖. Hymes (1971) In “Competence And Performance In Linguistic Theory” Speaks Of ‗Rules Of 

Use Without Which The Rules Of Grammar Would Be Useless‘. Labov (1972) Said The Same As ‗The Rules 

We Need Will Show How Things Are Done With Words And How One Interprets These Utterances As 

Actions‘ Halliday And Hasan (1976). Define Cohesion By Saying ‗Where The Interpretation Of Any Item In 

The Discourse Requires Making Reference To Some Other Item In The Discourse, There Is Cohesion‖. 

Cohesion Is One Dimension Of The General Hallidayan Aim Of Devising Principal Methods Of Relating 

Elements Of Grammatical Structure To Their Use In Discourse‘. Widdowson (1987) Proposed A Different Type 

Of Teaching Syllabus Built Around A Graded Selection Of Rhetorical (Or Communicational) Acts Which The 

Learner Would Have To Perform In Using English For His Particular Purpose, The Scientist, For Example, 

Would Necessarily Make Extensive Use Of Such Acts As Definition, Classification, Deduction, And So On. 

Other Learners Would Need To Communicate In More Ordinary Everyday Situation Where Greetings. Making 

Social Arrangement, And Exchanging Information Would Be More Important. Any Teaching Curriculum Is 

Designed In Response To Three Questions: What Is To Be Learned? How Is The Learning To Be Undertaken 

And Achieved? To What Extent Are The Former Appropriate And The Latter Effective? A Communicative 

Curriculum Will Place Language Teaching Within The Framework Of This Relationship Between Some 

Specified Purposes, The Methodology Which Will Be The Means Towards The Achievement Of Those 

Purposes, And The Evaluation Of The Methodology. Breen And Candlin (200 1:9) Proposed Some Purpose-In-

Language-Teaching-Such-As:  

• Communication As A General Purpose;  

•TheUnderlyingDemandsOnTheLearnerThatSuchAPurposeMayImply;  

•TheInitialContributionsWhichLearnersMayBringToTheCurriculum  

•TheProcessOfTeachingAndLearning;  

•TheRolesOfTeacherAndLearners;  

•TheRoleOfContenWithinTheTeachingAndTeaming,AndFinally;  

• The Place Of Evaluation Of Learner Progress And Evaluation Of The Curriculum Itself From Communicative 

PointOfView.  

 

Needs-Analysis-And-Language-Use-: 

As Mentioned Earlier, The Switch Of Attention From Teaching Language System To Teaching The Language 

As Communication Highlighted The Role Of The Learner And His Needs. The Range Of Possible Uses Of 

Language Is As Extensive As The Range Of Possible Purposes And Intentions That People Have For Using It, 

So, The Emphasis On The Use Of Language As Communication Concentrates On The Users Themselves. The 

Main Problem Of The Users Of Language, And Especially Those Living In Developing Countries, Is That 

Though They Have Received Several Years Of Forma] English Teaching, They Frequently Remain Deficient In 

The Ability To Actually Use The Language, And To Understand Its Use In Normal Communication, Whether In 

Spoken Or Written Mode. This Results In A Switch Of Attention From Teaching Language System To 

Teaching The Language As Communicative System. 

 

The Questionnaire: 

Thequestionnaire Was Given Toit Students. They Were Seventy Four Students Whose Future Job, To A Large 

Extent, Depends On Acquiring English Language. 

 

3-2- Teachers Interview: 
 A Semi Structured Interview For University Teachers Was Runned.The Questions Were Formulated On The 

Basis Of PSA (Present Situation Analysis) About The Following Topics: 

1- Students, Motivation, Beliefs And Attitudes Toward Learning English. 

2- Linguistic Difficulties Encountered By Students. 

3- Students' Preferences Concerning The Type Of Syllabus Content. 

The Teachers Were Interviewed To Reflect Onthe Kinds Of Language Problems And Linguistic Difficulties 

Their Students Encounter. They Were Asked About Their Roles And Experiences Related To Curriculum 

Development. 

Analysis Of Students' Questionnaire 

(1)  Students Present Proficiency In Speaking Skills 

Percent Frequency Options 

1.4 1 Excellent 

10.8 8 V Good 

21.6 16 Good 
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27 20 Satisfactory 

39.2 29 Weak 

100 74 Total 

 

Students Who Assess Their Speaking Standard As Being Satisfactory  (27%). It Shows That The General 

Speaking Standard Is Below The Average ―Good ". 

 

(2) Students Present Proficiency In Reading Skills 

Percent Frequency Option 

12.2 9 Excellent 

20.3 15 V.Good 

32.4 24 Good 

29.7 22 Satisfactory 

5.4 4 Weak 

100 74 Total 

 

The Standard Of Reading Among The Target Students Seems To Be Much Better Than In Speaking Skills. The 

Total Percentage Of Thestudents Whose Standard (Good, Very Good And Excellent) Is (64%). 

 

Students Present Proficiency In Listening Skills. 

Percent Frequency Option 

6.8 5 Excellent 

13.5 10 V.Good 

33.8 25 Good 

32.4 24 Satisfactory 

13.5 10 Weak 

100 74 Total 

 

Since, There Are No Recorded Materials Forlistening; Therefore, The Majority Of Students Arebelow The 

Average Of Good. (32.4% , And 13.5%) , (49%) Are Of Satisfactory And Weak Standard. 

Students Present Proficiency In Writing Skills 

 

Percent Frequency Option 

5.4 4 Excellent 

10.8 8 V.Good 

43.2 32 Good 

28.4 21 Satisfactory 

12.2 9 Weak 

100 74 Total 

 

Pertaining To The Writing Skills Most Students Have "Good" Level Of Proficiency (43%). 

Students Present Proficiency In Vocabulary 

 

Percent Frequency Option 

2.7 2 Excellent 

6.8 5 V.Good 

28.4 21 Good 

35.1 26 Satisfactory 

27 20 Weak 

100 74 Total 

 

Concerning The Present Level Of Vocabulary Among The Students, The Majority Of Them (35.1%) Have A 

Satisfactory Level. This Reveals That Most Of The Students Have Insufficient Vocabulary. 

Students Present Proficiency In Grammar 

 

Percent Frequency Option 

4.1 3 Excellent 
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12.2 9 V.Good 

33.8 25 Good 

37.8 28 Satisfactory 

12.2 9 Weak 

100 74 Total 

The Last Language Area To Be Assessed By The Students Is Grammar. The Majority (37.8%) Shows 

Satisfactory Level Of Proficiency. Again Most Of Them Lack The Average Knowledge Of Grammar And Only 

(33.8%) Have Good Knowledge Of It. 

 

III. ANALYSIS OF TEACHERS’ INTERVIEW: 
 Teachers And Their Attitudes Towards Their Students' Proficiency Is One Of The Real Assessments. 

Here Are The Questions Answered By The Teachers Who Were Interviewed.What Teaching Loads Do You 

Have And What Resources You Make Use Of?Most Of The Teachers Have A Teaching Load Of About Twelve 

Hours A Week. They Use Their Own Collection Of Materials Depending On Different Sources Of English 

Language. (40%) Depend On Extracts From Specialized Publication.  Of Course Those Are The Ones Who 

Have Access To The Internet And Are Able To Find Get Relevant Materials.The Other (40%) Use Some 

Related Textbooks E.G (Translating Some Specialized Topic Form Arabic To English).What Are The Language 

Problems And Linguistic Difficulties Students Encounter While Learning The Language?Concerning The 

Difficulties (20%) Of The Teachers Mentioned Speaking And Vocabulary As Problematic Areas For The 

Students. (40%) Said That Their Students Are Suffering From Vocabulary. (20%) Decided That Students Have 

Very Low Proficiency Level In Grammar, And Writing.Is Your Learning Group Easy Or Difficult To Teach?All 

The Teachers (100%) Stated That Their Groups Are Easy To Teach.Are Your Students Motivated To Learn 

English? How?All Teachers Interviewed (100%) Believe That Their Students Are Highly Motivated, For They 

Show Great Enthusiasm In Learning English.What Type Of Content Do They Prefer? And What Difficulties 

They Complain About?The Teachers Were Divided Into Two Groups. (40%) Stated That Their Students Prefer 

Structural Content Relevant To Their IT Studies, (60%) Of Them Stated The Content Based Syllabus That 

Teaches Them IT Content.Are There Any Learning Resources Your Students Have Access To?All Teachers 

Mentioned That There Are Three Resources Available To Their Students To Access: The Internet, Teachers‘ 

Efforts, And Library. 

 

Findings: 

The Study Found That There Is A General Needs For IT Students Concerning English Language Focusing On 

The Communicative Competence, Since English Is International Language, And IT Is Considered As An 

International Manufacturing.Students Are Unable To Follow Native English Speakers; Evenrecorded One, Since 

They Do Not Exposed To Such Experiences. Most Of The IT Students Feel Satisfied In Their Writing Skills. 

Though, More Activities Will Be Needed In This Field As Responded. 
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